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Abstract
This paper describes the practice of psycho-educational services in school education, presenting representative examples of argu-
ments related to the research background of dynamic assessment. Communities of practice have been considered to exist based
on Vygotsky’s theory and based on Feuerstein’s theory (1979) in terms of the ways of thinking about dynamic assessment. Those
theories and communities are linked to various arguments. For that reason, the first author reports, as a school psychologist, psycho-
educational services for high schools using dynamic assessment (Learning Propensity Assessment Device: LPAD), its intervention
materials (Feuerstein Instrumental Enrichment: FIE), and their evaluation based on Feuerstein’s theoretical position. Changes were
recognized in aspects of everyday school life and psycho-sociology in addition to aspects of learning, from the records of practices
and students’ impressions. Furthermore, when having given feedback for students’ learning processes, teachers described scenes
in which students were learning subjects and their relevant episodes. This description suggests that feedback can broaden teachers’
perspectives for assessment. The particular difficulties of the program were: 1) its requirements for qualification using materials de-
veloped by Feuerstein and 2) the number of hours in the school curriculum do not accommodate setting of the intervention period in
an intensive manner. Those problems might be resolved by using the basic principles and methods broadly, thereby developing the

program as a model of psycho-educational services.
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1. [FCHIC

HHEDVRETYH, @ROTELD=—XTxT2HF
M 72 IRETE & . F D7D DOMBES < W BTN &
NHEICh-2TETCND, HmE LT IHHIEHE
EHHET DD OHIEDLEY FizonT (BH) | (Fk
HEHFEHRS, 2005) BdHDH, TOBRITKRO L HIZHELN
5, [BEEOHANAREEE~OHEFICLE EELT, k&
FEOFIOZ OMOME 2 OENZGEHR L 2ok x 78 A%
WAEXAEX LR T2 LAENSORROER LD L
DOTHY, DREOBER RO E > CEER
BRZFF-> TV CERR 194F 4 H 1 B SCHRM A @),
T7bb, TRXTOFELEDI DL OFEITK L,
DHEERERD —E A 2RI LT 2 ERRkD B
HDOTHD, HHOTFELD=—XZHfR L, ZhEE
BN THEOIL, MBERDTELOEREEIAT S Z

L. FELOREICHET AT E R A PN ETETEREE
272> T D, BBIOSAEFI AL TH72DIl b, FEEE
WCEDX IR TERA Y NRFEEIIL, EORERENED
LIRS, ZOLETTHELDORMEICH - T8 X
BaBERDIPPEEREREFFOZ L&D,

DB T /A AL b LT, xR E 72D EFH OB
HIZBET2EHmENEL, ZOHEHREHREG L, FHOL
OB OV TORENBREEEZITHOEETHD (F
h, 2003) . 7ERAAY NEITHI OO EERER OO
EOILHEBAEND D, D ETITIEERACHERRA
ZIILHE LTH 00 FH S ORENH L2, 29 L
BAEDLZ 1L, FFEDOREBIZET DRHEOEEEITH 2
EEDITHD Lo TS, ZHUTH L, HAOFEE
WRRIZEB T 2MAEHE O LD EEEL, T LR
DELD OB TOZREOENL T BEAA L FOXIG L
THPEBMET D, ThELATIv I - THEARAY
I (Dynamic Assessment, LAtk DA EH59) &L REOYN A
E T ans Z EBDRnp, Bk it b &0
T—EOEEMNH 5 TiETH D (Haywood & Lidz, 2007),
HAF v (8119 : Dynamic) (ZxF9 A IERM DA
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1T, ML S 7z (Standardirized) . F 721X 72 (Static)
W HEENER D,

DA X, TERDFNBERA D 3R O [ E U IR D 2
BREZLT TN L~oftllo BIcELTET &
ZAL P THY, DEBEORKEITNY TR, BED
HELEHTLI2LO0THD, £z, 2 TOREE DX
FX, REFOHMN RO L 0%, #HEWI AL
M—=2 %1752 20D, Z95 LIFBERSZ
EMD, DHEENT EAA L FELT, Thbb, #
BN AD BRI R E CTERBICANRZT A XY
FREE LT, FlZRBENSEAE LT T 5T EH~
DODLIEENE Y — A & L CRKEEICHEERR
hH 2 DA & D,

KEmL T, DAETIIWELEHoicmbiv Ty
HAF v« TEAAL NOWEY FICET 5 REH
oA B B 2O LR AT 5, 20 ET,
DNREOFRBE BB 2 EEO rREME A2 U 5,

2. BA4F 2y - TERAAV FOEBRHER
21 B4 F29 Y - FTERAAVMER
HAFIvr - TEAAL B (DA) L%, JHBEDOF
HRRICESER, FEETEEENL 2 LT
LHRTHALTHY, BMAERBE TOMAR L HMRAE &
DR LY EZEWUTHELNLERZEEZLT 2 0&TIE
DA TH D, ZORMELT, TEAXA Y hOHEITH
Dt & k5 & OMAEAIEH (interaction) (2 S % H
T, HAEEMAOP TOMRE OIEWDN, HREDOFH
REAOFLIERIRE LTfbh b, MO, M
REFHETDHTEARAL N THDHENT EA X FTIL,
BRAEEIL, MEICL DG E~DORELET, REhD

BoRERD LN WER 7 +—~ v Mt > TREEAT
IEENE RS NSNS, MRERELEO TS
COLBBRENZNICHTIEESLTHA S, ThixiL
DA, MEDOT v AZEMEL TV, MRAE T
G EOBMRICIB W TEERERZRIT L&D,

DA DFFEFHL LTIE, UTFD LS ZAGEAHWHRT
V% : interactive testing/assessment, process testing/assessment,
measuring the zone of proximal development, assisted testing/
assessment, tests of learning potential, DA 1% Z 4L & @ H &&
D KPR T 5 (Grigorenko & Sternberg, 1998), HE 3 @ .
BRA L DFEWEELODL L, K1IDOLIITRD, FFRC,
Sternberg & (2002) 1%, TEAA L b EWV I AFRHRET
7R <0 A (test) DOFEMGIIZIRE L. £ OFMEZ L
TD 3 I > THER DR A (standardized test: 2L T
ST &E97) & HiE LT %, O B HY, Qi AERF D 7 4 —
RNy 7 QAR ORASR & AHZHOEEFNTHONTTH
Do LT, ZOWEZHEIS 5,

ETH LIS, MERNOMHEIC SN T TH D, ST T,
T CILEGEINTZ AT LOFERE LTRSS N EY %
HLT 57, DA (Sternberg il 1% dynamic testing & VN 9 G
ZRVTWD 2, BHRIIFRTH D) TIXEEWREME L
W T DI T R R S, Wi iU, ST
IFFEELTCREZ, DAFRIET L7 22K T 5,
DEVRAEFIL, BURORRELTED L I ITHRED
AREIRTORFE D E RN S D ONEEET D,

B2 OMERE LTI, REROY 4 — Ry 7 O
FIRDHT EN D, ST DG RAEE (TR AR 2 B Y
EFF CTHem L, R & T2 OREZ N Z Tk L TRE
T 5, N7 =< ADEIZONT, MBEHFIIREE D
b= 7 4 — Ry 7w, —J5 T, DA, Wk,

1 MR TEIRY) 7B A A B TIED HE

bz o> S BT A2 A v b BT 2 A b
KIGEPBEFAZFE LTS Z & KRETH L () R LD Lo icsEH T 50
(o N . EoXoiz, LolE, ZEONTF—< ATz
i - H A TE TR TERNDD PRSP
7 47 14 i ZO% k2 < e .
MFROME LIk LT ORBRORED oo Rkt (rshsers on
(%) EUEM OB RTREAMEE L LCOIQ  HOWEN: « 3 O &) S % algetk
) FHOWE EWHLEEDL-DITIFEDL I RIENRTED
(EES BN L7 HEREDBUED K HE (ZOA) Dh
NMATD2MREZEOXFEIC L > THEHAIZED L S IHET 5
D7~ (ZPD)
WA PRIE(E, T CTORBICET BRI ; HBOEH DL L 72 0 TOBNEICHT HIE
o 25 DREER D PEMZ IR B LWVERSC A X L O BRNEREZGR, 7ot ATER
FEENRT F == ADRFDRE FH L RT = U RTHT B E ORE
£ 5 R RESI DRIk D D[R E D ZTERT 5 72 DI 2 ADHEE
7 : BEZR N AICRI T 2 By . .
ORI AN RRMRARNATOURN e i o b 2 A5 DI 9 = & DB B
3 R, EBE - FE. MRS
BAEHEOUHE  WEORR, RISORE ; BASIC L DAL Lo T = S EIE BRI A

RN ITIE DBER . ZEAL et ; TR 5

£ : Feuerstein ,Haywood, Rand, Hoffman, and Jensen (1982/1986) 3 XU Haywood and Bransford (1984) % % & IZfERk L 7=,

N [RIBR B ZE
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HAHVTEBENT T 4 — RN I RG22 55,

H3 0k, AR LRE L OBKR, TEHOENTH D,
ST DG, MEFITHREFIZH L TTE LR P T
MELRFEE LTHEDD Z ENkDONRD, b HAA
REE LN GE E OB TRWTI R =V E2BHTHZ LR
RKOOLNDN, ENLLEOFETH D Z Lidde L AT
bND, MBRELOBBRIZE > T, BREBENEDD Z
ERBLPBTHD, —J, DA TIE, MAEE &G H
DOFITIX, HAEFEHBZRBERER T2 Z 08RO 6N
5, DFED ., DA TIHBREFITH VI RFETITAR L, &
LF L OMENR % ERT 2B - BB RFETH
D, BREHZE LN GEOKEEZG ST T O TIER
<O HEW - BUINFHREZ L 2H R0 Th D, REH
I, MIREAHFICLDUHELET S22, Burb
Y MG AT D, DAFRAE LT AN—KLoTND
RIZFEDR D0 . EY IGEoRZ) LRRIC, FH
TrEALRETHIOTHDH, LB -T, MEOHD
E. RREDREIZKL > TT TICES L THDAF L
TE7e <, DARMTHEZ ONTZAF L EEHGE, IS L,
EFNERHT LN THD, 29 LIS B, DA IZIE
EEEEORE] W HENMEDNLLIZ L H D
(Haywood & Lidz, 2007) ,

DADONRy TV —I350H7 Y —IIHETE D,
BT R AR, B2 AR EAR (W)
W 3 IR EAREICEE T SRR Ch D, %
WRT 5 X 92, DA DRFENFEEHE TH 5 Feuerstein i
OB Lot N 7 U — (TR 58 m M
Learning Propensity Asssessment Device, LA LPAD & &9,
Feuerstein, 1979) [ — &2 M BREDO T A X > h D
FITHY, ToLAFPRHAE TOHBFR FENE ZBET TE
RENTNWD, ZHEIEHIC, FE0FEEERICER %
MCTHZEHHE LIRS B 5, 7= & 213 Ruijssenaars
and Oud (1987) (. A DFFE DS H IR Z T & A A
YETREOREATIvIETVEMEN LTV D,
Ruijssenaars and Oud @ Fft 1L, FiA & FF O 7 TRk
REWD D X9 2 — R EiEIE 2T B A A b5
HDOTHD, 7272 LINHE LS. DA TG ORBFIERED
EREEEICESRZSYTHZETEH—%LTRBY, Mn)
EWVWOEMED G, TEDEIIT) v ) ERICESZY
TTWD Z ENFHEITH D,

22 BEHEMER

JEFZD DA ORJPFUIZONTIT I E I E RN H D55,
20 HACHNFHIC E TEMDIEH I ENTED LWV H Z &,
1970 AFARIT R AT 72 o T E R O FNRE T R 5 0D 3 ] 7 v~
OHHNCH D Z L 13dbm LT D (Lidz, 1987)
FRERMIRTHEIZEI LTI, Vygotsky (1978) DN, *
7oo 1950 FERUT e » TA AT VDAL I 70 5o % I
L 7= Feuerstein (1979) 12 X 2 EBAYEREIC L 2B D
Himn, BUEODAICKEBL G2 CEeBZx 0T
% (Haywood, Brown, & Anthony, 1990; Kozulin, 2003; 2004;
Lidz, 1987; Tzuriel, 2001), & Ffe = (B4 0581, X

ARBNZIE, TAVU B, F—vm v A ZATZTEITL
THELTET,

Vygotsky @ BRI 70 %5 510 OV T, it B s s A
(zone of proximal development ; LA, ZPD & &9, Vygotsky,
1978) OBE&ED, ZNODH A F X v 7 e Tl & ORife &
o TNHENEMCE S, XM TTELZ L L
MEFEDOEMC L - T TEL L LDOA—HERELD 2
EERIFIZLT, FEB Ll (RAHDWITEETIDOE W
i) L OMOBEE(ARET HZ LITL- T, &
BEODERES 0 RAEZTEAAL FTHZENAETH
HEBEZLND,

—J5. Feuerstein O L1 (1958 K5k (Mediated Learning
Experience, UL T MLE &M%, Feuerstein, 1979) O,
DA DETFHE, T72bbH, MEOTrEADL LT
DB OE 2 J70, MAFIEORIEIZHEEL 52 T,
MLE OH#E&IE, SR A& ZE 5 BN (Theory of Structural
Cognitive Modifiability: Feuerstein, 1979) ([ZHIK3 2 , 1 &
T TV TIE, ZEREN - BB R 2R o728
ERRAL, FEBEDOFOIERMRT B A A Mt
SR EFE STV =, Feuerstein O 58 AME 158 B FLG O
HEkIE, 2 SUbME RIS X 2o R Z 12X D
FERDS, HER A ST 2 NIORZ E L TH-R- TR
NTEZ EEFEIELZRIZH D (Haywood et al., 1990),
FO%, ZOHFIIH LD FEEHTRREL T BERA A B
THIDITMA DNy TV —BFEZITV, DA DK
e LTHEEE G 2 ilT T\ 5, Feuerstein 1X, 7 & A
Av OB, B, PRI, EEOREOHEF L
EHHIEILL ST, BIKEARZTIRT 572DI1C
i, EYoERL &L THT20ICAITHL Z L%
RUTZ, FRIZMLE X, FELORBMBEICEELE XD
KOt E b O AN (TR AL N OBRTIIRA
F) L CHESMERBROEESR ARG 28 L 2 oM
BTHD, WONRAELILMADT EAAY bRy T U —
DER 7Tt AZEL T, IRE~DIMBIT o, %
HIBBRTOMBHEDOEANT B A AL FEND,

AN FEEEIZ BT S BEm (S B L T, Kozulin (1994) (3,
Piaget, Vygotsky, Feuerstein O Ll R D L 5 I2F LT
W5, [Piaget I & - THF LSRRI & T 8 b OB
MR R b EER Z L Th 25729, A #H  (mediator)
DEENTI T EHONR DM AF —< T/ D, —
77 Vygotsky (2 & - TlE, BBEE L T8 OMAEHIZE
2 LTI Lo TR E L 5 5519 H (symbolic
tools) ICL - TN EINDHHDOTHD, BLRXHARER
WL, RENEREEZ OB L, 2o fng
D, 1217, T ZTEEANE (mediator) & LTO
AR O&ENL, BEERHIRSE 2 D 72 0> TR BE S v T
vy, OB X ¥ v 7%, Feuerstein (1990) D PR
IS H DR ERIC L > T EbELNTEY
Z 2 TIEAMAEES T (human mediator) & L CTHEERE
ENALE ST 5TV ] (Kozulin, 1994, p.284)

Feuerstein DA W) 528 OREE X, Vygotsky D ELGRIZIE
WALV &b S A3, Kozulin and Falik (1995) 1%, 5
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BEOBFIEICH T 51 E b OFBAPED X A 7 DENND,
WEOBRAERO L HIZFEHELTWD,

Vygotsky @ ZPD L E BRI b BRI LRI 2 =
ENTE DN, WEROEKAE R LE LTHEL A
¥, ZPD % E®mMICFEHET A Z LN HIES N TE T, 2
I LI EomE L LTE, B2l \7r—v A
DEEL L ZPD O T2 Z LA AlREIC &5 K 9
eFRiE L LT, B e FEE X DA (Campione
& Brown, 1987) <°, [A Ui A2 Fl#liA4 L O sE5
& 9 22 % (Budoff, 1987; Carlson & Wiedl, 1987) 73%1 5
NTWD, Zibid, EboEWn XL TREZ
HEOI L, EENRFHICESNEINL TN D, T
EH Vygotsky BlGm O HIZdH 5, 7 &b O ERTRENEIC
FaSg bz, ZEOEfEZE Db DOV TOER 2
FHMIE NG OFEIITRO T, —F T, bebe
1 Vygotsky O Pia & T EBEPRETITMZ L THRL T
X 7= Feuerstein D F{EMN, WD ZPD 2l 5 & FiET 5
AT LI EEIC, Vygotsky (CASR 8 o 72 5 S5 O F 3 7]
REME D BHIETAM & o Ml 2 J8 R S, DEEE R A
WCHT S %2 5202 12> DTH D (Kozulin &
Falik, 1995),

2.3 Feuerstein DEH{ & Z DA

Feuerstein (X, [FREIAEIEZ AR (TS, Bk
HE A4 (Deficient Cognitive Functions) 7 & 607 X T
DRGECK L, 5 MM (learning propensity) . 724
L oA REE ST e R IcEA L T
Do DEV ., MGELMAEE LRIV DR EFRBIC
M REO T n AL EHRL, MEOTEARX
FRy7U—Toh2LPAD ZE L THAT D, &5
D73 Feuerstein BERDOH 1 TdH D,

DAIZEWT A &) X M) o
BOMEHIZ, LTOB 2 FITHNKT 5, Feuerstein (1979)
I RAUE, B R RBR (MLE) &%, 3825 5 A
DOFERE LR E OMOME/EAN T rE X & LTER
no., &b LA E OFICKANADL Z Eick -
T, RADBEBEREZFf-> THEU2FEHAELREL, 74
LHEBLAETFELOPITENT D K 5 e HIETREDR
BRAMATT L. BIRL, Bk, 70— Ny 7 L,
TORER, TELEHRLEZENT S, I DIT, BB
Ko THEZONDHIMIL B LTS ) ERICE-T
b, LT, b, EIERRA. BIR, BRI
FoTEPN, FEBICE - TR MR 2 ML 5 .
B DACESSRAETIIRAES) X, bob b L
TR A EIR L, € 2R zlEY . 7 o v 2 =1L,
ENOEHEHT L, ZOLOIRT ek AE2@ELT, £
b OFBIAEIE N B2 T 5 2 LI,

DF Y MLE 1, B & p i 5w ENICEEMEST 2
A7) (Vygotsky, 1978) & L THMAST bR 5, FEHO
ERERAIBERE DI A B 2 D EAEH O T,
BOLMBEMARERZHEALSNIL, ZREENTIHI LD E
LTk S bDTH D, thaBFnkilonen 5

N [RIBR B ZE

TR R, BEE R S XV RIRICALE T 5 B &Rkt
2. TS IFRMEEOFERE L 777 S5, MLE
. BOBEOEIR SN TELNRALSTTELHE 0D
Vygotsky 2356 D i BRIk O #im & LT\ 5 23, M A
ERBER T8 L LCiddah, £9 Lk M)
DA EH OEIRGEBIEBRELMRET 5L B2 TV D RN
IRoTWND,

Feuerstein #iglL, ZDO L5 R EHLDOEREDFRENEIC
NI HEEFHHNERELTRH2b0THY, HAD
TEAA IRy T Y —D~v=aT VOHETIE, TDOH
BN L BERRICRRENTWD, OXGH O AR
BEOER (BIE) A2 782X 528, @
FEOEBOPOERFEIEOREL T EAA L N5
Z b, OMoBERRIC R D RERI e sEIBIC I 1T DR LT
BRABEMD — L E T B A AL b5 28, @FMEE
REVZ B 2 AW REME~DRCR &2 A2 A M3 72 DI BE 7R
BEORERETEARXAL N DL ThD, DEV.,
bl & I3 RIS, FEEOHZ BN D Z LR
FRAEE (R ArRE ) . FEREOMIRINZ L OB, oA
TR T D Z OB Db, RKOONDEE BTZH
TEOOMFEOLERORRE, Lol bl afbs
ncTns,

Feuerstein ™ DA 213, #AIHRE & 58 EE R 2 IZ D0
TOXMHEERS V| FE L7 R 2o ik Rz xt
LCRHEELEINIHEEOMEE, L B8O THNTHLND,
BAERIZEZ 5NN () 1Tk > TRIESLZ S
DPNT =< AL LTHI SN, ZbDAEEE
ET 272D ED XD RIBHBLEIBRFT SN D,
T LT, ZOHEET TR, MBOHEM E L THE
M7 R I35 2 L D72\, FBH#EH (Instrumental
Enrichment: IE) NBHIE SN TV D, MBI OB AT H
DTEHAL, BEAO/FES FEREZEC Tl S,
ZDNDOFOBAN B D VTN IR O 28 U,
b ETHRHEENO LA FHT 5,

fEFICONTIE, N7+ —~v U ADE—7 OfEFEL L
THFELDORISICEREZE S, RERETHELNRT
PATAKEEZRET 5, £z, FEORMERICERLL
TBrRE XD LT, MNEENFITTHIENTED
DODEFI L, MBEHEONRNT 5 —~ U AEEBT 5 L9
W32, 2T OORROMIUTIEDS & (kD7 FTRENE,
Hz oo N (BEA) SiEEFEMICER L C, kB
Rt E1TS ZENBERIN TV A,

Feuerstein 5 > MLE % FAR{b U 72 850 REE 13 12 T H
HBIFLNTEHEY, Z0 ) Lt (Transcendence) . E X
P (Intentionality) . & M-31F (Meaning), &9 3 T H
NHLERLOEEZ LN TWD, =72 L, HAEEHO
BEBUIRRICHEA SN2 b D030 T, HE OBRIT
FEEM 72 ERRIZHE S E WD X0 b, AR ORERITK
FLTWD EWS Kb &5 (Lids, 2002), Lids 132 5
L7l 247 5 o L FARFIC, MHAEAFEH OZH % MLE R
& UTRIELL, EFEFIEIC K- TEDOZYME, FRIC,
FEREEADNEROL I T EbORELEKE N

132 5
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DHHBEAEHEESR L OBRE ST LTV D, ZORE5E,
Feuerstein DHL Y EIF 722522 DOER &2 BINT 5 &
TMLE VA MOZRYMEREGESLZ LEZRL TS (Lidz,
1991b),

2.4 Feuerstein DFAF I vy - TERAV LENA

Feuerstein |7 B A A D= DY — L & LTOELE
P E I PEREE (LPAD) &, 7R X v b AR 72
MEBFEOBMEM (IE) 2y &L TTr7 T Ak
LTWDZ ENRHTH S,

LPAD DNy 7 U — D —8 2K 212”7, LPAD /X v

—iE, AR, GUIE. AR, A X SR A R
Té ZLEETORECTHEINTEY ., K, B F
FE. LR &L W o e R AR AR L . B &
k POﬁ@fﬁ@ﬁL‘E"]?ﬁf’ﬁ%g*j‘é H D Td 5 (Kozulin
& Falik, 1995), 727 TH XM THIC L SIS TnD
# D3, Ray-Osterreith DMK T A & (Complex Figure
Drawing Test, CFD) & Raven ¥ KU v 27 Z+7 A | (Colored
and Standard Progressive Matrices ¢ 2 FEFAM R S 41T
L0, BATIHAERAHRENATWHWD) Thd, I
LO2FEDO Ny T U —ICHLTIE, bEb L EEl
A T2 L0BAERETH 72 0%, MADX A
FIvI TEREAAVIOFREIZED, FATFTIv T
2L, OB TR Lo THY I
ASDISBEWI DN KIEZRET H, Fio, TEAR
Y hOFREIE, BRI A b oF L b 2SR
ELIER = =R I N—Tad B L LT ®EAA b
Lo Tl > TS,

B L LTOIE I, Ny T U —LHMNTHL
LS FREOERFHE ERT DM TR, 2
TV TV=RNELRSTND, DED . L HE,
RS §/‘\@E’J%Y£iﬁ E ORI I L e A B
T, E7z, WRABEARITEE T DIk ST
EU\M®ﬂM#%mUﬁoTM50ﬂH@%§K%
oo T, BIZFEbBR—ATEMIZMD D bO TR

<V BEMEVWIERZEMCLEHAREIE FEH EDOMA
TERPEHE SN TV D, HAZER O 4 BT O/
{t. (OD: Organization of Dots) . 3 #THI%1TE (AP: Analytic
Perception) . Z2[#] /&AL 1 (OS1: Orientation in Spacel). tt
%z (Com.: Comparisons) TV, H—FH ThH 5 OD i
7ﬁxfyb®ﬂy%9%®~okLf%iﬁéhfw

o FEHEORBIC L XN, WEMTXTE2KTTH
t WiE, — RIS ATl 3 ~ 5 R, 2 ~ 3AEN L
L &N T35 (Feuerstein et al., 2010),
WCESSIEEREZERDOTDODY —7
v @ v /1L, The International Center for the Enhancement of
Learning Potential (A A Z = /LIZARHS, HLALE D Feuerstein
Institute) AEML, B ¥ — LKL TV DL EEOHKRS
DT D, EHEY—27 v a vy 7OBMEIFZZEETH Y |
FEREE LR L LIZ RO 53, F@ ko
RHEEZBMNE LTUEH L TWAE LI STV D,
2015 FEFETEE 36 M &0 D | BOKTI—EDFERAH D Z
LN 5,

DAETIL, 2004 FIZFR L S AU72 FEREE B FITEEhE A
(NPO) 74 A ¥ —Valfy - T—=vT oy — (It
FER A ET) BFEET S, BUE ERYV—2va v
T N17 2 —APRRESN, LPAD I L TiE2 2— 2%
N KM DOBIENRRKRD SN TV 5D, WAL Feuerstein D73
pailis T TN e o B N 81 L (R (AN
TEAAPOLE, BN T U —DT AL FHP
k%’iﬁ’y’% B E =200, fBEtR L Th D, HER

bﬂﬁﬁ% LTHRES TR A () Eir e LT
mﬁﬂﬁmmﬁ %ﬁﬁ*w%nfwé’&’&é
2F V. DA & LTOLPAD (X, MAORMHH IE 1T

% S DRFE DORBEER %@@?ﬁaﬁmmﬁm&h
WTEN, AT ICHMENTHD ZERRDLEATY
Do ANy TV —OFEM, DE Y REREOMHAEIEM

SINTICEHETH Db D& LTEMEDH OO LR
BORL—= VI BPESIT LTS Z ENbND

Feuerstein 2 3

F2:LPAD DR v T I —D &

TEAA FOER

Ny F Y —

HEHETEAES. (Complex Figure Drawing: CED)

BT BES) & s BOHRE

MDA (Organization of Dots: OD)

AL DOFE

(Positional Learning Test 5/25)

7L — bk (Plateaux) ;

ALMS FE’] (2] ua Fﬁ

/E  (Associative Recall)

16 HighH

®7 A & (16 Word Memory Test)

L—1/>7 Ak (Raven's Progressive Matrices, Colored and Standard)

LPAD Set Variations B-8/B-12

LPAD Set Variations I and 11

FRERIE 7 1 A LD ERE

AT VY NVT YA T A K (Representational Stencil Design Test: RSDT)

%51 (Numerical Progressions: NP)

F—HFA P—

(Organizer)
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